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1. Aims 

This policy aims to:  
 

● provide guidelines on our approach to formative and summative assessment; 

● outline our approach to recording summative assessment data and how we report to 

parents/carers; 

● set out how and when assessment practice will be monitored and evaluated; 

● explain the frequency and types of reporting home to parents/carers. 

2. Legislation and guidance 

Schools have been free to develop their own approaches to assessment since the National Curriculum 
levels were removed in 2014.  

This policy refers to: 

● the recommendations in the final report of the Commission on Assessment without Levels. 

● statutory reporting requirements set out in the Education (Pupil Information) (England) Regulations 

2005: schedule 1. 

3. Principles of assessment 

At Wirral Grammar School for Girls, we see assessment as integral to teaching and learning and 

inextricably linked to curriculum design. 

This school believes that assessment enables us to:  

● judge the progress a pupil, or group of pupils, has made from a previous assessment point; 

● identify what a pupil needs to do to improve; 

● inform pupil, parent and teacher of the level/grade a pupil is currently working at; 

● inform lesson planning, enabling effective differentiation, in short, medium and long term;   

● measure achievement and improve learning; 

● inform and measure the development of teachers’ own effectiveness; 

● motivate pupils to achieve the very best; 

● identify strengths and weaknesses to be celebrated, promoted, developed and refined; 

● report to all stakeholders in an effective way.  

Ultimately, assessment is a mechanism to improve learning, not just to measure it. 

4. Assessment approaches 

We use 3 broad overarching forms of assessment: day-to-day in-school formative assessment, in-school 

summative assessment and nationally standardised summative assessment. 

4.1 In-school formative assessment 

Formative assessment takes many forms. It includes directed question and answer sessions that take 

place verbally in classrooms, written responses and work in books, and recall activities in lessons asking 

pupils to retrieve prior knowledge. It is an integral and continuous part of the learning process. 

 

Effective in-school formative assessment enables: 

● Teachers to identify how pupils are performing on a continuing basis and to use this information 

to provide appropriate support or extension, evaluate teaching and plan future lessons. 

● Pupils to measure their knowledge and understanding against learning objectives, and identify 

areas in which they need to improve. 

● Parents/carers to gain a broad picture of where their child’s strengths and weaknesses lie, and 

what they need to do to improve. 

https://www.gov.uk/government/publications/commission-on-assessment-without-levels-final-report
https://www.legislation.gov.uk/uksi/2005/1437/schedule/1
https://www.legislation.gov.uk/uksi/2005/1437/schedule/1
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4.2 In-school summative assessment 

The structure and style of summative assessments varies depending on the subject taught and year pupils 

are in. This reflects the different demands of subject content and the learning journey that pupils are on in 

different subject areas. Assessments ask pupils to recall and apply knowledge and skills learnt from 

previous units and years of study where appropriate. 

At Wirral Grammar School for Girls, summative assessments are centrally set and standardised in 

departments. This type of assessment includes end of unit(s) work or topic(s) tests, tests weeks in Key 

Stage (KS) 5 and end of year examinations in Years 7, 8, 9, 10 and 12. This examination week provides 

pupils with the experience of public examinations to support them in their future GCSE and A-level 

examinations.  

In all in-school summative assessments, we ensure that access arrangements are in place for pupils with 

special educational needs or disabilities (SEND).  

 
Effective in-school summative assessment enables: 

● Senior leaders to monitor the performance of pupil cohorts, identify where interventions may be 
required, and work with teachers to ensure pupils are supported to achieve sufficient progress and 
attainment. 

● Teachers to evaluate learning at the end of a unit or period, and the impact of their own teaching. 

● Pupils to understand how well they have learned and understood a topic or course of work taught 

over a period of time. It should be used to provide feedback on how they can improve. 

● Parents/carers to stay informed about the achievement, progress and wider outcomes of their 

child across a period. 

4.3 Nationally standardised summative assessment 

Nationally standardised summative assessments take the form of GCSEs at the end of KS4, and A-levels 
in KS5. These include non-examined assessments and examinations sat in the summer. These 
assessments enable: 

● Senior leaders to monitor the performance of pupil cohorts, identify where interventions may be 

required, and work with teachers to ensure pupils are supported to achieve sufficient progress and 
attainment. 

● Teachers to understand national expectations and assess their own performance in the broader 

national context. 

● Pupils and parents/carers to understand how pupils are performing in comparison with pupils 

nationally. 

 

5. Collecting and using data 

In-school and nationally standardised summative assessment data will be formally recorded on the 

school’s MIS and migrated into SISRA, enabling class teachers, Curriculum Leaders and senior leaders 

to track and monitor pupil progress both during and at the end of each academic year and provide 

appropriate subject support where necessary.  

At Wirral Grammar School for girls, the Assistant Headteacher compiles a data report for all summative 

assessment data. This is analysed by the Deputy Headteacher and shared with teaching staff, Curriculum 

Leaders and Heads of Year. Praise letters from the Headteacher are sent to pupils who are making 

excellent progress and/or have excellent attitude to learning. Pupils who are underperforming against 

these measures are identified as our ‘pink’ list pupils. These pupils receive a bespoke package of pastoral 

and academic support. The impact of this support is reviewed at each data entry.  
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6. Artificial intelligence (AI) 

Artificial intelligence (AI) tools are now widespread and easy to access. Staff, pupils and parents/carers 
may be familiar with generative chatbots such as ChatGPT and Google Gemini. Wirral Grammar School 
for Girls recognises that AI has many uses to help pupils learn, but may also lend itself to cheating and 
plagiarism.  

Pupils may not use AI tools: 

● during assessments, including internal and external assessments, and non-examined assessment 
(NEA); 

● to write their homework or class assignments, where AI-generated text is presented as their own 
work. 

This information is shared with pupils in annual assemblies on the use of AI in NEA and by sharing the 
Joint Council for Qualifications (JCQ) guidelines for the use of AI in NEA with pupils and their 
parents/carers 

Pupils may use AI tools: 

● as a research tool to help them find out about new topics and ideas; 

● when specifically studying and discussing AI in schoolwork, for example in IT lessons or art 
homework about AI-generated images. All AI-generated content must be properly attributed. 

.  

7. Reporting to parents/carers 

Each year the Assessment, Recording and Reporting calendar is reviewed and adapted to ensure timely 
communication with parents and carers and to prioritise both pupil and staff wellbeing  

Parents will receive feedback on their child’s progress three times each year. The full-written report will 
include a  measure of the pupil’s progress and attitude to learning. Attitude to learning is measured in the 
same way across all Key Stages and is represented by a colour. Yellow is the expected standard. A full 
description of each attitude to learning measure can be seen in Appendix 1. Progress in each Key Stage 

is reported home differently and is outlined below. 

The full written report will give subject-specific information about attainment against key knowledge and 
what they need to do to address gaps in their knowledge or understanding – their strengths and areas for 
development. In addition, there will be a holistic comment from the form teacher, focussing on attendance, 
punctuality and involvement in extracurricular activities and student leadership opportunities.  
 
Included in the report will be an overview of pupil attendance including:  
● the total number of possible attendances for the pupil; 
● the total number of unauthorised absences for the pupil, expressed as a percentage of the 
possible attendances. 
 
There is also an annual Parents’ Evening where parents/carers can discuss their child’s progress with 
subject teachers. These are on the school calendar which is published to parents/carers. 
 
At Key Stage 3, progress is reported by how well the pupil is accessing our challenging curriculum, using 
the following measures: 
● EE: exceeding the expectation of the curriculum. 
● AE: at the expectation of the curriculum. 
● BE: below the expectation of the curriculum. 
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At Key Stage 4, progress is reported using the GCSE Grades 9-1.  
 
● In Year 10, to ensure that the data is as accurate and meaningful as possible, these grades will 
begin as a ‘working at’ grade band. e,g. 7-6 and will be refined to a single ‘working at’ grade e.g 7, based 
on the end of year examination.  
 
● At the end of Year 10, this ‘working at’ grade will be accompanied by a single ‘projected’ grade, e.g 
8. This grade is based on a holistic appraisal of all work including classwork, tests, examinations etc. This 
is the most likely grade the teacher thinks the pupil is heading towards, if they continue to work in the same 
way.  

 
● At the end of Year 10, GCSE target grades are also shared with pupils and parents/carers. Targets 
are aspirational for all our pupils so that they make outstanding progress, both individually and collectively.  
Pupils receive subject specific target grades to reflect their strengths in particular subjects and to ensure 
that all pupils are challenged to reach their full potential. The targets are calculated on the pupil’s prior 
KS2 performance and their KS3 performance in the subject or relevant subjects. In order to continue to 
drive up standards, the Deputy Headteacher works closely with the Curriculum Leaders to ensure the 
distribution of target grades is at least inline with the school’s prior performance which has led to a positive 
P8 score. The target grades of key cohorts, e.g. pupils in receipt of Pupil Premium and pupils with SEND 
are scrutinised to ensure they are equally as aspirational. 

 

● Throughout Year 11, this target grade is accompanied by a single ‘working at’ grade and a single 
‘projected’ grade on each report card or report.  
 
At Key Stage 5, progress is reported using the A-level Grades A*-U.  
 
● Target grades are based on the student’s Average Points Score (APS) in their GCSE results. We 
use Alps aspirational upper quartile targets to calculate this grade. These are shared with students and 
parents/carers in the Autumn term.  
 
● In Year 12 and 13, a single ‘working at’ grade and ‘projected’ grade are reported home for each 
progress card and report.  

 

8. Inclusion 

The principles of this assessment policy apply to all pupils, including those with special educational needs 
or disabilities (SEND). 

Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’ 
special educational needs and any requirements for support and intervention. 

We will use meaningful ways of measuring all aspects of progress, including communication, social skills, 
physical development, resilience and independence. We will have the same high expectations of all pupils. 
However, this should account for the amount of effort the pupil puts in, as well as the outcomes achieved. 

For pupils working below the national expected level of attainment, our assessment arrangements will 
consider progress relative to pupil starting points, and take this into account alongside the nature of pupils’ 
learning difficulties.  

 

9. Training 

Teachers will be kept regularly up to date with evidenced informed approaches to developments in 

assessment pedagogies and practices through the school’s Professional Development strategy. 

Teachers will also engage with professional associations, curriculum networks, examination awarding 

body training sessions and cross school standardisation sessions to help inform their understanding of 

national benchmarks around standards. 

School structures will be identified for departmental standardisation sessions of work across all Key Stages 
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to ensure consistency across subject departments and clarity around expectations in standards. 

 

10. Roles and responsibilities 

10.1 Governors 

Governors are responsible for: 

● Being familiar with statutory assessment systems, as well as how the school’s own system of non-
statutory assessment captures the attainment and progress of all pupils. 

● Holding senior leaders to account for improving pupil and staff performance through their rigorous 
analysis of assessment data. 

● Monitoring that school staff are receiving the appropriate support and training on pupil assessment, 
to ensure consistent application and good practice across the school. 

10.2 Headteacher & Deputy Headteacher  

The Headteacher and Deputy Headteacher are responsible for: 

● Ensuring this policy is adhered to 

● Monitoring standards in subjects 

● Analysing pupil progress and attainment, including individual pupils and specific groups: 

● Prioritising key actions to address underachievement; 

● Reporting to governors on all key aspects of pupil progress and attainment, including current 
standards and trends over previous years; 

● Making sure arrangements are in place so teachers can conduct assessment, marking and 
feedback competently and confidently, including training and moderation opportunities; 

● Continuing professional development (CPD) for middle leaders/subject specialists on how 
assessment points should be planned and delivered and, for teachers, how to get pupils to the assessment 
points; 

● Tracking completed assessments and making sure they are moderated, data is collected and 
teachers respond to the results appropriately. 

10.4 Teachers 

Teachers are responsible for:  

● Following the assessment procedures outlined in this policy, including for effective marking and 
feedback 

● Creating and sharing clear mark schemes for the purposes of moderation 

● Being familiar with the standards for the subjects they teach 

● Keeping up to date with developments in assessment practice 

 

11. Monitoring 

This policy will be reviewed every two years by the Curriculum and Pastoral committee. At every review, 
the policy will be shared with the governing board. 

All teaching staff are expected to read and follow this policy.The Deputy Headteacher is responsible for 
ensuring that the policy is followed. 

The Senior Leadership Team will monitor the effectiveness of assessment practices across the school, 
through: moderation, lesson observations, book scrutinies and/or pupil progress meetings. 

 

12. Links with other policies 
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This assessment policy is linked to our: 

● Feedback policy 

● Teaching and Learning policy 

● Examination policy 

 

 

https://docs.google.com/document/d/1WDB98lB88n4eOklGBmDQSBqrRXPX3FcjxXZGRcXTz54/edit?usp=sharing
https://docs.google.com/document/d/1DXg2x3q34ISXr4lFlJbFbxq95f7WsTrSnaEmJrBMmBM/edit?usp=sharing
https://drive.google.com/file/d/1_ZSI5Hk_9kpg6AbbHz6QDrpgSKWqTBsh/view?usp=sharing
https://drive.google.com/file/d/1_ZSI5Hk_9kpg6AbbHz6QDrpgSKWqTBsh/view?usp=sharing
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Appendix 1: Attitude to Learning descriptors 

Value Description How can you support your child? 

 

As ‘yellow’ but also: 

● Goes above and beyond to show exceptional effort 

in this subject. 

● Actively seeks out and acts on feedback. 

● Takes lesson content further and shows initiative. 

● Completes elective independent learning tasks. 

● Supports the learning of others. 

● Is involved in extracurricular activities and 

represents the school well. 

As ‘yellow’ but also: 

● Encourage creativity within areas of 

particular interest; support them to complete projects 

that interest them: for example,  writing short stories, 

photographing their local area, choreographing  a 

dance or researching a particular aspect of a subject. 

● Engage with the news and world events to 

link to their learning. 

 

● Always fully prepared, on time and equipped to 

face all learning challenges. 

● Completes class and homework demonstrating 

good effort consistently. 

● Responds well and promptly to feedback and tries 

hard to improve. 

● Shows they are actively listening to teachers and 

peers. 

● Always willing to discuss and answer questions. 

● Asks relevant questions and actively seeks help 

when stuck. 

● Remains focussed in lessons. 

● Is involved in extracurricular clubs. 

● Encourage further learning to explore 

subjects in more depth. 

● Explore the world with them; visit museums 

or galleries, read or watch the news with them and 

discuss what you see. 

● Enable creativity; support them to complete 

projects that interest them. 

● Discuss their aspirations and set ambitious 

goals together. 

● Encourage resilience, especially after 

assessed work when feedback can be acted on. 

 

● Completes work including homework with 

satisfactory effort. 

● May not seek clarification when unsure. 

● May not complete as much of the work as they are 

capable of doing. 

● May not be listening as intently as they could be 

when concepts or work are explained. 

● May be too easily distracted during lessons in a 

way that prevents them from progressing as well as they 

could. 

● Can be quite passive in lessons and sometimes 

show a lack of engagement. 

● Attends very few extracurricular clubs. 

● Ask your child about what they are studying 

in school and what questions they asked and 

answered that day. 

● Discuss aspirations and target setting. 

● Speak with them about homework and 

independent work, helping them organise their time. 

● Ask them to show you their independent 

learning and discuss with them what they are doing. 

● Speak with them about assessment points, 

and encourage revision and preparation. 

 

● Often unprepared, late or not fully equipped for 

lessons. 

● Often needs many prompts to complete work. 

● Work is often incomplete, including homework 

which is often not handed in, showing unsatisfactory effort. 

● Does not always actively participate in lessons, 

even when prompted in class. 

● Often gives up when asked a question, or does not 

participate when prompted. 

● Does not respond to feedback actively, missing 

opportunities for development. 

● Does not attend extracurricular clubs. 

● Have a copy of your child's timetable 

somewhere accessible and help them to organise 

their equipment the night before. 

● Help with organisation if necessary. 

● Try to have a routine and a quiet space for 

homework if possible. School can support with a 

homework club if necessary. 

● Discuss aspirations and the importance of 

education and studying. 

● If your child is on report, monitor it daily and 

have regular conversations with them, their tutor and 

Head of Year. Consider rewarding your child for a 

positive report. 
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Appendix 1: Attitude to learning feedback for pupils who are blue or pink. 

 

 

ATTITUDE TO LEARNING 

Complete all classwork in lesson and to the best of your abilities. 

Seek out help and support when necessary, ensuring you can complete work effectively. 

Complete all homework on time and to the best of your abilities. 

Ensure you always try your best, putting in good effort even if you find the work hard. 

Aim to develop independence by asking for help when needed and being proactive outside of class. 

Engage in lessons through participation in discussion/performance. 

Take ownership over missed work, ensuring you catch up and ask for help if necessary. 

Ensure you always listen in class so that you can act on instructions promptly and accurately. 

Aim to increase participation through attending extra-curricular clubs. 

Push yourself with your learning to avoid coasting and missing out on achieving your potential. 

 

BEHAVIOUR FOR LEARNING 

Can be late to lessons. 

Can be disruptive in class, both to themselves and other learners. 

Can arrive to lessons not adhering to the uniform/make-up policy. 

Can exhibit a challenging attitude in class, being reluctant or refuse to follow instructions. 

Can refuse to participate in certain activities. 

Can be very chatty in class. 

Can be silly or immature in class and around school. 

Can fail to complete class and homework, even when prompted. 

Can show a lack of respect for classroom boundaries and expectations. 

Can be disorganised and arrive without the right equipment/kit/books for lessons. 


