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Introduction  

  

All teachers are teachers of literacy and through their own use of language, as well as lesson planning, should 

promote a high standard of literacy to all students.   

  

Literacy can be simply defined as the ability to read, write and use language effectively; within the educational 

sphere, speaking and listening skills are also essential as we prepare our students for life beyond school.   

  

In addition to the more formal methods of teaching reading, writing, SPaG and language skills, it is important to 

develop aspects of literacy in a variety of curricular contexts by meaningful and relevant activities.   

  

This ensures our students are not only literate, but that they enjoy language and communication in all their 

forms. The benefits of these enhanced literacy skills will be mirrored across all subject areas through the school 

as each area supports and develops literacy within their subject areas.  

  

  

  

 

 

  

    

Aims  

  

The literacy policy of this school will outline how we contribute towards the development of good language 

skills and a level of literacy that enables students to:   



• Read  

• Write   

• Speak and listen  

  

To allow the pupils to   

• understand spelling systems and use them to spell and read accurately;   

• have fluent and legible handwriting;  

• have an interest in printed words and their meanings, utilising dictionaries effectively;  

• have a growing vocabulary including subject specific words  that can be used to aid their  

comprehension and expression;  

• have growing powers of imagination, creativity and critical awareness;  

• enjoy reading, writing and speaking aloud, and in so doing exhibit  confidence, fluency, enjoyment and  

comprehension;  

• develop a range of reading skills and reading cues.  

  

To help departments audit their provision for literacy.  

  

To support those learners who do not access these skill areas to the same extent as their peers and provide 

intervention and support to move them forward  

  

It is not the function of this document to dictate the approach that will work in each subject, but to guide and 

suggest ways in which the three skills of reading, writing and speaking can be effectively developed in a high 

performing school like ours.   

Who has responsibility?  

  

Senior Managers: Lead and give a high profile to literacy;   

  

Literacy coordinator: Provides a strategic overview, including overseeing identifying those pupils who are 

most likely to require additional support with literacy in order to fully access the curriculum.  Supports 



departments in the implementation of strategies and encourages departments to learn from each other’s practice 

by sharing ideas;  

  

Teachers across the curriculum: following and developing strategies of reading, writing and oracy across the 

curriculum using the guide set out below; identifying and supporting those pupils who are not making the 

progress that would be expected; applying a consistent approach to SPaG  

  

English Department: provide students with knowledge, skills and understanding they need to read, write  

and speak and listen effectively;   

  

Parents: encourage their children to use the range of strategies they have learnt to improve their levels of 

literacy;  

  

Students: take responsibility for recognising their own literacy needs and making improvements;  

  

  

  

  

  

  

Strategies that we need to use to shape and develop literacy across the school  

  

Literacy is key to learning across all subjects in secondary school and a strong predictor of outcomes in later 

life. For us that means developing disciplinary literacy, which is an approach to improving literacy across the 

curriculum that emphasises the importance of subject specific support.  

  

All teachers should be supported to understand how to teach students to read, write and communicate 

effectively in their subjects; the development of literacy is best done in a specific context rather than using a 

general “you must read more” approach.  

  

This leads to these questions:  



• What is unique about your subject discipline in terms of reading, writing, speaking and listening?  

• What is common with other subject disciplines?   

• How do members of this subject discipline use language on a daily basis?   

• Are there any typical literacy misconceptions held by students, for example, how to write an effective 

science report?   

• Are there words and phrases used typically, or uniquely, in the subject discipline?   

Differentiation  

Subject teachers should have a strong awareness of the needs of their individual students and will be best 

equipped to support them in their curriculum area. In addition to making differentiated resources and adjusting 

the demands of the task, literacy can also be supported through a range of questioning skills and using group 

activities to offer additional support.  

  

More able students should be encouraged to explore higher level vocabulary and to extend their answers fully. 

Students identified as having additional literacy needs should be identified and highlighted to the Literacy 

Coordinator and SENCO. Staff can use a range of strategies to differentiate such as questioning skills, 

personalised resources and peer support.  

  

    

Reading  

Develop students’ ability to read complex academic texts  

  

To comprehend complex texts, students need to actively engage with what they are reading and use their 

existing subject knowledge.  

  

Reading strategies, such as activating prior knowledge, prediction and questioning can improve students’ 

comprehension.  

  

Strategies can be introduced through modelling and group work, before support is gradually removed to 

promote independence  

  

Combine writing instruction with reading in every subject  

Combining reading activities and writing instruction is likely to improve students’ skills in both, compared to a 

less balanced approach.  



  

Reading helps students gain knowledge, which leads to better writing, whilst writing can deepen students’ 

understanding of ideas.  

  

Students should be taught to recognise features, aims and conventions of good writing within each subject.  

  

  

  

Forms attend the library to select a book to read with the support of the librarian and their form tutor, which they 

read during form time. Forms also visit the library each half term to read in a calm environment and change books, 

if necessary. 

  

If there are any fiction or non-fiction books which link to your subject that you would like publicised to students, 

inform LF in the library.  

  

    

Writing  

Break down complex writing tasks  

Writing is challenging and students in every subject will benefit from explicit instruction in how to improve.  

  

Teachers can break writing down into planning, monitoring and evaluation, and can support students by 

modelling each step.  

  

Targeted support should be provided to students who struggle to write fluently, as this may affect writing 

quality.  

  

Teachers can use a variety of approaches, including collaborative and paired writing, to motivate students to 

write  

  

Teaching spelling, grammar and punctuation explicitly can improve students’ writing, particularly when 

focused on meaning.   

  

  

Before collecting books to mark, give students an opportunity to proofread their own work using the literacy 

marking policy. This could be a regular feature in your lessons to help them self-correct.  

  

  

  



  

  

  

When marking students’ work, you should also remember to use the literacy marking policy codes  

  

    

Oracy  

The ability of pupils to express themselves fluently and grammatically in speech  

  

Provide opportunities for structured talk  

Talk matters, both in its own right and because of its impact on other aspects of learning.  

  

High quality talk is typically well-structured and guided by teachers.  

  

Accountable talk is a useful framework to ensure talk is high quality, and emphasises how talk can be subject 

specific.  

  

Teachers can support students by modelling high quality talk, for example including key vocabulary and 

metacognitive reflection.  

  

Teachers in every subject should provide explicit vocabulary instruction to help students access  

and use academic language.  



  

Effective approaches, including those related to etymology and morphology, will help students remember new 

words and make connections between words.  

  

Teachers should prioritise teaching Tier 2 and 3 vocabulary, which students are unlikely to encounter in 

everyday speech.  

  

Teachers and subject leaders should consider which words and phrases to teach as part of curriculum planning.  

  

  

    

Supporting those who are seen to struggle with literacy  

  

 

Our school should expect and proactively plan to support students with the weakest levels of literacy, 

particularly in Year 7.   

 

  



  

  

Departments should work together to identify where that support is needed and the Head of Department 

needs to work using the line manager system to provide support.  

  

  

 Assessment should be used to match students to appropriate types of intervention, and to monitor the impact of 

interventions.  

  

Creating a coordinated system of support is a significant challenge requiring both specialist input and whole 

school leadership  

  

  

  

    

Spelling, punctuation, and grammar  

  

Consistency is key!  

  

Fast and accurate spelling is a key component of writing fluency. While there is limited high quality evidence 

about how best to teach spelling, one core principle is that spelling should be actively taught, rather than 

simply tested.  

  

Promising strategies for teaching spelling include:   

• Pre-teaching spellings of challenging words and anticipating common errors, for example, ‘government’ 

in politics or ‘Shakespeare’ in English Literature, homophones such as ‘there’ vs. ‘their’ or joining 

errors, for example, ‘alot’ instead of ‘a lot’;   

  

• Helping students recognise familiar patterns of letters within words and sound out words based on their 

knowledge of phonics;   

  

• Collaborative approaches, for example, grouping students and asking pairs to come up with memorable 

strategies for spelling challenging words;   

  

• Teaching students to self-quiz using retrieval practice, for example, using flash cards. There is also a 

relationship between spelling and handwriting.   

  

 



Being consistent in checking the use of SPAG:  

 

  

Mark  What this means  

P  Check punctuation  

Circle around a word  Try this spelling again  

~~~~~~~~  Expression is not clear  

//  Insert a new paragraph  

C  Missing or misplaced capital letter  

  

 

 


